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Coffee Country: The Mission

LESSON #1:
A Very Dirty Cup of Coffee:
American Cold War Intervention in Central America
Lesson #1 (Document Analysis)
Topic: Cold War, American Imperialism and Interventionist Policies, Oligarchies and
Military Juntas
Grade: World History On Level through Advanced Placement and the International

Baccalaureate, U.S. History On Level through Advanced Placement and the

International Baccalaureate

Time: 75 Minute Class Period

Overview:
Essential Question: How did American imperialist actions in Central America destabilize the

region and create significant lasting consequences?

The basis of this lesson relates to information found in Chapter 2: Coffee Waves, Chapter 3: Book
Store, Chapter 4: El Movimiento en La Mision, Chapter 5: Adobe Books, from “Coftee Country” the
CMM The Mission Walk. This lesson plan provides students an opportunity to examine key



documents illustrating the effects of American imperialist and interventionist policies in

Central America.

In 1823 President James Monroe issued the Monroe Doctrine announcing the protectionist
stance the United States would hereinto take over the entirety of the Western Hemisphere.
While unable to adequately enforce this control in 1823, this ambitious statement provided
prophetic as the stature and power of the United States dramatically increased throughout the
nineteenth century. By the time President Theodore Roosevelt added his Corollary to the
Doctrine in 1905, the United States was a true imperial state. Designed to help the American
economy, interventionist policies in Central and South American came at the expense of

emerging and fledgling democracies.

In EI Salvador American policies proved exceptionally damaging as the growing coffee
industry led to the oligarchic “Fourteen Families” to consolidate control over indigenous and
local control over coffee farms by the 1860s. In 1882 Hills Bros Coftee was established on
Fourth Street in San Francisco importing Salvadoran coffee beans for American consumption in
league with the “Fourteen Families”, and by 1926 90% of all Hills Bros Coftee came from El
Salvador placing coffee as the largest industry in San Francisco. The cruelty the Families
showed toward the indigenous communities ultimately resulted in a military junta and a
Marxist insurgency by the 1980s. In the global Cold War quest to stop communism and protect
capitalism, the United States increasingly saw the Western Hemisphere as an American sphere
where there would be no tolerance for Marxism, ultimately leading to tragic consequences for
El Salvador.

Objectives:
Students will:
1. Explore the ramifications of American imperialist intervention
2. Examine key documents to make an argument about this intervention

3. Engage in historical analysis to make a defensible historical argument

Standards:

Historical and Social Science Analysis Skills'

' California State Board of Education, History Social Science Framework For California Public Schools Kindergarten Through Grade
Twelve, 2016, 727-28, ] ) ] .


https://www.cde.ca.gov/ci/hs/cf/documents/hssframeworkwhole.pdf

Chronological and Spatial Thinking:

1.

Students compare the present with the past, evaluating the consequences of past events
and decisions and determining the lessons that were learned.

Students analyze how change happens at different times; understand that some aspects
can change while others remain the same; and understand that change is complicated
and affects not only technology and politics but also values and beliefs.

Students use a variety of maps and documents to interpret human movement, including
major patterns of domestic and international migration, changing environmental
preferences and settlement patterns, the frictions that develop between population
groups, and the diffusion of ideas, technological innovations, and goods.

Students relate current events to the physical and human characteristics of places and

regions.

Historical Research, Evidence, and Point of View:

1.

Students distinguish valid arguments from fallacious arguments in historical
interpretation.

Students identify bias and prejudice in historical interpretations.

Students evaluate debates among historians concerning alternative interpretations of
the past, including an analysis of authors’ use of evidence and the distinctions between
sound generalizations and misleading oversimplifications.

Students construct and test hypotheses; collect, evaluate, and employ information for

multiple primary and secondary sources; and apply it in oral and written presentations.

Historical Interpretation:

1.

Students show the connections, casual and otherwise, between particular historical
events and larger social, economic, and political trends and developments.

Students recognize the complexity of historical causes and effects, including the
limitations on determining cause and effect.

Students interpret past events and issues within the context in which an event unfolded
rather than solely in terms of present-day norms and values.

Students understand the meaning, implication, and impact of historical events and

recognize that events could have taken other directions.



Grade Ten: World History, Culture, and Geography: The Modern World?

10.3 Students analyze the effects of the Industrial Revolution in England, France,
Germany, Japan, and the United States.
5. Understand the connections among natural resources, entrepreneurship, labor, and
capital in an industrial economy.
6. Analyze the emergence of capitalism as a dominant economic pattern and the responses

to it, including Utopianism, Social Democracy, Socialism, and Communism.

10.4 Students analyze patterns of global change in the era of New Imperialism in at least
two of the following regions or countries: Africa, Southeast Asia, China, India, Latin
America, and the Philippines.

1. Describe the rise of industrial economies and their link to imperialism and colonialism
(e.g., the role played by national security and strategic advantage; moral issues raised by
the search for national hegemony, Social Darwinism, and the missionary impulse;
material issues such as land, resources, and technology)

2. Discuss the locations of the colonial rule of such nations as England, France, Germany,
[taly, Japan, the Netherlands, Russia, Spain, Portugal, and the United States.

3. Explain imperialism from the perspective of the colonizers and the colonized and the
varied immediate and long-term responses by the people under colonial rule.

4. Describe the independence struggles of the colonized regions of the world, including

the roles of leaders, such as Sun Yat-sen in China, and the roles of ideology and religion.

10.10 Students analyze instances of nation-building in the contemporary world in at least
two of the following regions or countries: the Middle East, Africa, Mexico and other
parts of Latin America, and China.

1. Understand the challenges in the regions, including their geopolitical, cultural, military,
and economic significance and the international relationships in which they are
involved.

2. Describe the recent history of the regions, including political divisions and systems, key
leaders, religious issues, natural features, resources, and population patterns.

3. Discuss the important trends in the regions today and whether they appear to serve the

cause of individual freedom and democracy.

? California State Board of Education, History Social Science Framework, 729-735.



10.11 Students analyze the integration of countries into the world economy and the
information, technological, and communications revolutions (e.g., television, satellites,

computers).

Grade Eleven: United States History and Geography: Continuity and Change in the Twentieth
Century®
11.4 Students trace the rise of the United States to its role as a world power in the
twentieth century.

4. Explain Theodore Roosevelt’s Big Stick diplomacy, William Taft’s Dollar Diplomacy,

and Woodrow Wilson’s Moral Diplomacy, drawing on relevant speeches.

11.8 Students analyze the economic boom and social transformation of post-World War
IT America.
4.Analyze new federal government spending on defense, welfare, interest on the national
debt, and federal and state spending on education, including the California Master Plan.
7. Describe the eftects on society and the economy of technological developments since
1945, including the computer revolution, changes in communication, advances in medicine, and

improvements in agricultural technology.

11.9 Students analyze U.S. foreign policy since World War II.
3. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold

War and containment policy, including the following:

® The era of Mcarthyism, instances of domestic Communism (e.g., Alger Hiss) and

blacklisting

® The Truman Doctrine

® The Berlin Blockade

® The Korean War

® The Bay of Pigs invasion and the Cuban Missile Crisis

? California State Board of Education, History Social Science Framework, 736-74:5.



e Atomic testing the American West, the “mutual assured destruction” doctrine,
and disarmament policies

® The Vietnam War

e Latin American policy
4.List the effects of foreign policy on domestic policies and vice versa (e.g., protests
during the war in Vietnam, the “nuclear freeze” movement).
5. Analyze the role of the Reagan administration and other factors in the victory of the
West in the Cold War.

11.11 Students analyze the major social problems and domestic policy issues in
contemporary American society.

7. Explain how the federal, state, and local governments have responded to demographic
and social changes such as population shifts to the suburbs, racial concentrations in the cities,
Frostbelt-to-Sunbelt migration, international migration, decline of family farms, increases in

out-of-wedlock- births, and drug use.
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Grade Twelve: Principles of American Democracy and FEconomics

Principles of American Democracy

12.1 Students explain the fundamental principles and moral values of American
democracy as expressed in the U.S. Constitution and other essential documents of
American democracy.

2. Discuss the character of American democracy and its promise and perils as articulated
by Alexis de Tocqueville.

3. Explain how the U.S. Constitution reflects a balance between the classical republican
concern with promotion of the public good and the classical liberal concern with protecting
individual rights; and discuss how the basic premises of liberal concern with protecting
individual rights; and discuss how the basic premises of liberal constitutionalism and
democracy are joined in the Declaration of Independence as “self-evident truths.”

6. Understand that the Bill of Rights limits the powers of the federal government and

state governments.

4 California State Board of Education, History Social Science Framework, 746-755.



12.3 Students evaluate and take and defend positions on what the fundamental values and

principles of civil society are (i.e., the autonomous sphere of voluntary personal, social,

and economic relations that are not part of government), their interdependence, and the

meaning and importance of those values and principles for a free society.

1.

Explain how civil society provides opportunities for individuals to associate for social,
culture, religious, economic, and political purposes.

Explain how civil society makes it possible for people, individually or in association with
others, to bring their influence to bear on government in ways other than voting and

elections.

4Compare the relationship of government and civil society in constitutional democracies

to the relationship of government and civil society in authoritarian and totalitarian

regimes.

12.7 Students analyze and compare the powers and procedures of the national, state,

tribal, and local governments.

1.

Explain how conflicts between levels of government and branches of government are
resolved.

Identify the major responsibilities and sources of revenue for state and local
governments.

Discuss reserved powers and concurrent powers of state governments.

Explain how public policy is formed, including the setting of the public agenda and
implementation of it through regulations and executive orders.

Compare the processes of lawmaking at each of the three levels of government,
including the role of lobbying and the media.

Identify the organization and jurisdiction of federal, state, and local (e.g., California)
courts and the interrelationships among them.

Understand the scope of presidential power and decision making through examination
of case studies such as the Cuban Missile Crisis, passage of Great Society legislation,

War Powers Act, Gulf War, and Bosnia.

12.8 Students evaluate and take and defend positions on the influence of the media on

American political life.

1.Discuss the meaning and importance of a free and responsible press.

2. Describe the roles of broadcast, print, and electronic media, including the Internet, as

means of communication in American politics.



3. Explain how public officials use the media to communicate with the citizenry and to

shape public opinion.

12.9 Students analyze the origins, characteristics, and development of different political
systems across time, with emphasis on the quest for political democracy, its advances,
and its obstacles.

5. Identify the forms of illegitimate power that twentieth-century African, Asian, and Latin
American dictators used to gain and hold office and the conditions and interests that
supported them.

6. Identity the ideologies, causes, stages, and outcomes of major Mexican, Central
American, and South American revolutions in the nineteenth and twentieth centuries.

7. Describe the ideologies that give rise to Communism, methods of maintaining control,
and the movements to overthrow such governments in Czechoslovakia, Hungary, and
Poland, including the roles of individuals (e.g., Alexander Solzhenitsyn, Pope John Paul
II, Lech Walesa, Vaclav Havel).

8. Identify the successes of relatively new democracies in Africa, Asia, and Latin America
and the ideas, leaders, and general societal conditions that have launched and sustained,

or failed to sustain, them.

12.10 Students formulate questions about and defend their analyses of tensions within
our constitutional democracy and the importance of maintaining a balance between the
following concepts: majority rule and individual rights; liberty and equality; state and
national authority in a federal system; civil disobedience and the rule of law; freedom of

the press and the right to a fair trial; the relationship of religion and government.

Principles of Economics

12.2 Students analyze the elements of America’s market economy in a global setting.

7. Analyze how domestic and international competition in a market economy aftects goods
and services produced and the quality, quantity, and price of those products.

8. Explain the role of profit as the incentive to entrepreneurs in a market economy.

9. Describe the functions of the financial markets.

10. Discuss the economic principles that guide the location of agricultural production and

industry and the spatial distribution of transportation and retail facilities.
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12.3 Students analyze the influence of the federal government on the American

economy.

2.Identity the factors that may cause the costs of government actions to outweigh the

benefits.

12.4 Students analyze the elements of the U.S. labor market in a global setting.

4. Explain the effects of international mobility of capital and labor on the U.S. economy.

12.5 Students analyze issues of international trade and explain how the U.S. economy
affects, and is affected by, economic forces beyond the United States’ borders.
1. Identity the gains in consumption and production efficiency from trade, with emphasis
on the main products and changing geographic patterns of the twentieth-century trade
among countries in the Western Hemisphere.
3. Understand the changing role of international political borders and territorial

sovereignty in a global economy.

Key Ideas:  Imperialism, Cold War, Military Juntas, Oligarchies

Assessment: Students will examine the role the United States played in destabilizing El

Salvador by creating an outline/essay for a Document Based Question.

Materials/Resources: Students will need a pen and blank 8 % x 11 paper or the blank

umbrella outline found in supplemental materials.

Instruction:

Opening:

(15 minutes)
e Working individually have students read through the documents for the
DBQ encouraging them to annotate the documents as needed. The

documents can be found in the supplemental materials.

Activity:
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(50 minutes)

Separate students into groups of five.

Students will need a blank 8 2 x 11 piece of paper or umbrella outline, a
copy of the DBQ and a pen.

Students will move through several rounds in this activity.

Round 1 (5 minutes) Using the umbrella outline have each student write
a thesis statement answering the question.

Round 2 (5 minutes) Have the students leave their papers on their desk
but move one desk clockwise. Students should read the thesis and provide
the context for the thesis in the outline.

Round 3 (5 minutes) Have students shift one desk clockwise leaving the
outline. Students should read the thesis and context, and then provide the
main ideas in the outline.

Round 4 (5 minutes) Have students shift one desk clockwise leaving the
outline. Students should read the thesis, context, main ideas, and provide
three pieces of evidence including using all seven documents for each
main idea.

Round 5 (5 minutes) Stop the students. Ask what they are noticing about
the outlines. Typically issues of not making their argument clearly in the
thesis and/or main ideas, the difficulty of utilizing the documents, lack of
a line of reasoning, etc. Ask students to keep this in mind as they attempt
the activity again.

Round 6 (5 minutes) Collect the first-round outline and pass out blank
outline/paper. Have students put down a thesis statement for the
umbrella outline.

Round 7 (5 minutes) Have the students leave their papers on their desk
but move one desk clockwise. Students should read the thesis and provide
the context for the thesis in the outline.

Round 8 (5 minutes) Have students shift one desk clockwise leaving the
outline. Students should read the thesis and context, and then provide the
main ideas in the outline.

Round 9 (5 minutes) Have students shift one desk clockwise leaving the
outline. Students should read the thesis, context, main ideas, and provide
three pieces of evidence including using all seven documents for each

main 1dea.
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® Round 10 (5 minutes) Collect the second-round papers and ask students

to give feedback on the second attempt.

Closing:

(15 minutes) Students should create their own umbrella outlines answering the

question. Note: The teacher may choose to assign the DBQ as an essay for homework or
in another class period.

Supplemental Materials:
e Kl Salvador and American Cold War Interactions DBQ 2023
e Blank Umbrella Outline Sheet

e [Examples of an Umbrella Outline

LESSON #2:
Centerpiece of a Bygone Era:
The Boom-and-Bust Cycle of San Francisco’s Mission District

Lesson #2 (Timeline)

Topic: Immigration, Resistance, Advocacy, Cold War Politics
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Grade: World History On Level through Advanced Placement and the International
Baccalaureate, U.S. History On Level through Advanced Placement and the

International Baccalaureate
Time: 75 Minute Class Period

Overview:
Essential Question: How did immigration affect the Mission District in San Francisco through

cycles of boom and bust in the twentieth century?

The basis of this lesson relates to information found in Chapter 1: Balmy Street, Chapter 2: Coffee

Waves, Chapter 3: Book Store, Chapter 4: EEl Movimiento en La Mision, Chapter 5: Adobe Books,
Chapter 6: The Sanctuary City, Chapter 7: Holding Space/Contested Ground, Chapter 8: Memories

Jrom “Coffee Country” the CMM The Mission Walk. This lesson plan gives students a chance
to synthesize the cycles of immigration in San Francisco through periods of boom and bust in

the twentieth century through a key medium of the twentieth century, newspapers.

San Francisco is often described as a boom/bust city, experiencing regular, close to 20-year,
cycles of boom and then bust, before beginning the cycle anew from its founding through to the
present day. Related to economic trends of gold, silver, railroads, commodities, coffee, tech, etc.,
this cycle affected all areas of the city including immigration patterns with waves of new
immigration. As the oldest district in San Francisco, the original Spanish inhabitants of the
Mission District gave way to new waves of migration including Eastern Europeans, Irish,
Scandinavian, Mexican and Central American over the course of the late nineteenth and

twentieth centuries.

Witnessing these shifts, the robust newspaper industry in San Francisco recorded these
changes. Created in 1846 prior to the discovery of gold, The Californian newspaper was the
region’s first English language newspaper and boasted a circulation between the first state
capital of Monterey and the economic center San Francisco. From this first paper the
newspapers of San Francisco included The Daily Evening Bulletin (1855) and The Morning Call
(1856) which later merged to form The Call Bulletin, The Daily Examiner (1863), and the
indomitable San Francisco Chronicle (1865). San Francisco’'s newspapers gave a platform to a

young yellow journalist William Randolph Hearst and built the fortune of the de Young family



who later created the museum in Golden Gate Park. Often some of the best sources for

historians, students of the digital age have little connection to this important resource.

Objectives:

14

Students will:
1. Explore the different immigration patterns in the Mission District
2. Synthesize the broad trends of the twentieth century

3. Visualize and identify modes of resistance to displacement

Standards:

Historical and Social Science Analysis Skills’

Chronological and Spatial Thinking:

1.

Students compare the present with the past, evaluating the consequences of past events
and decisions and determining the lessons that were learned.

Students analyze how change happens at diftferent times; understand that some aspects
can change while others remain the same; and understand that change is complicated
and affects not only technology and politics but also values and beliefs.

Students use a variety of maps and documents to interpret human movement, including
major patterns of domestic and international migration, changing environmental
preferences and settlement patterns, the frictions that develop between population
groups, and the diffusion of ideas, technological innovations, and goods.

Students relate current events to the physical and human characteristics of places and

regions.

Historical Research, Evidence, and Point of View:

1.

Students distinguish valid arguments from fallacious arguments in historical

interpretation.

2. Students identify bias and prejudice in historical interpretations.

* California State Board of Education, History Social Science Framework For California Public Schools Kindergarten Through Grade

Twelve, 2016, 727-28,


https://www.cde.ca.gov/ci/hs/cf/documents/hssframeworkwhole.pdf

3.
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Students evaluate debates among historians concerning alternative interpretations of
the past, including an analysis of authors’ use of evidence and the distinctions between
sound generalizations and misleading oversimplifications.

Students construct and test hypotheses; collect, evaluate, and employ information for

multiple primary and secondary sources; and apply it in oral and written presentations.

Historical Interpretation:

1.

Students show the connections, casual and otherwise, between particular historical
events and larger social, economic, and political trends and developments.

Students recognize the complexity of historical causes and effects, including the
limitations on determining cause and eftfect.

Students interpret past events and issues within the context in which an event unfolded
rather than solely in terms of present-day norms and values.

Students understand the meaning, implication, and impact of historical events and

recognize that events could have taken other directions.

Grade Ten: World History, Culture, and Geography: The Modern World®

10.3 Students analyze the effects of the Industrial Revolution in England, France,

Germany, Japan, and the United States.

5.

Understand the connections among natural resources, entrepreneurship, labor, and
capital in an industrial economy.
Analyze the emergence of capitalism as a dominant economic pattern and the responses

to it, including Utopianism, Social Democracy, Socialism, and Communism.

10.4 Students analyze patterns of global change in the era of New Imperialism in at least

two of the following regions or countries: Africa, Southeast Asia, China, India, Latin

America, and the Philippines.

1.

Describe the rise of industrial economies and their link to imperialism and colonialism
(e.g., the role played by national security and strategic advantage; moral issues raised by
the search for national hegemony, Social Darwinism, and the missionary impulse;

material issues such as land, resources, and technology)

¢ California State Board of Education, History Social Science Framework, 729-735.
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2. Discuss the locations of the colonial rule of such nations as England, France, Germany,
[taly, Japan, the Netherlands, Russia, Spain, Portugal, and the United States.

3. Explain imperialism from the perspective of the colonizers and the colonized and the
varied immediate and long-term responses by the people under colonial rule.

4. Describe the independence struggles of the colonized regions of the world, including

the roles of leaders, such as Sun Yat-sen in China, and the roles of ideology and religion.

10.10 Students analyze instances of nation-building in the contemporary world in at least
two of the following regions or countries: the Middle East, Africa, Mexico and other
parts of Latin America, and China.

9. Understand the challenges in the regions, including their geopolitical, cultural, military,
and economic significance and the international relationships in which they are
involved.

10. Describe the recent history of the regions, including political divisions and systems, key
leaders, religious issues, natural features, resources, and population patterns.

11. Discuss the important trends in the regions today and whether they appear to serve the

cause of individual freedom and democracy.

10.11 Students analyze the integration of countries into the world economy and the
information, technological, and communications revolutions (e.g., television, satellites,

computers).

Grade Fleven: United States History and Geography: Continuity and Change in the Twentieth
Century*
11.4 Students trace the rise of the United States to its role as a world power in the
twentieth century.

4.Explain Theodore Roosevelt’s Big Stick diplomacy, William Taft’s Dollar Diplomacy, and

Woodrow Wilson’s Moral Diplomacy, drawing on relevant speeches.

" California State Board of Education, History Social Science Framework, 736-74:5.
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11.8 Students analyze the economic boom and social transformation of post-World War
II America.
4.Analyze new federal government spending on defense, welfare, interest on the national
debt, and federal and state spending on education, including the California Master Plan.
7. Describe the effects on society and the economy of technological developments since
1945, including the computer revolution, changes in communication, advances in medicine, and

improvements in agricultural technology.

11.9 Students analyze U.S. foreign policy since World War II.

3. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold
War and containment policy, including the following:

® The era of Mcarthyism, instances of domestic Communism (e.g., Alger Hiss) and

blacklisting
The Truman Doctrine
The Berlin Blockade
The Korean War
The Bay of Pigs invasion and the Cuban Missile Crisis

Atomic testing the American West, the “mutual assured destruction” doctrine,
and disarmament policies

® The Vietnam War

e Latin American policy
4.List the eftects of foreign policy on domestic policies and vice versa (e.g., protests
during the war in Vietnam, the “nuclear freeze” movement).
5. Analyze the role of the Reagan administration and other factors in the victory of the
West in the Cold War.

11.11 Students analyze the major social problems and domestic policy issues in
contemporary American society.

7. Explain how the federal, state, and local governments have responded to demographic
and social changes such as population shifts to the suburbs, racial concentrations in the cities,
Frostbelt-to-Sunbelt migration, international migration, decline of family farms, increases in

out-of-wedlock- births, and drug use.
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8

Grade Twelve: Principles of' American Democracy and Economics

Principles of American Democracy

12.1 Students explain the fundamental principles and moral values of American
democracy as expressed in the U.S. Constitution and other essential documents of
American democracy.

2. Discuss the character of American democracy and its promise and perils as articulated
by Alexis de Tocqueville.

3. Explain how the U.S. Constitution reflects a balance between the classical republican
concern with promotion of the public good and the classical liberal concern with protecting
individual rights; and discuss how the basic premises of liberal concern with protecting
individual rights; and discuss how the basic premises of liberal constitutionalism and
democracy are joined in the Declaration of Independence as “self-evident truths.”

6. Understand that the Bill of Rights limits the powers of the federal government and

state governments.

12.3 Students evaluate and take and defend positions on what the fundamental values and
principles of civil society are (i.e., the autonomous sphere of voluntary personal, social,
and economic relations that are not part of government), their interdependence, and the
meaning and importance of those values and principles for a free society.

3. Explain how civil society provides opportunities for individuals to associate for social,
culture, religious, economic, and political purposes.

4. Explain how civil society makes it possible for people, individually or in association with
others, to bring their influence to bear on government in ways other than voting and
elections.

4Compare the relationship of government and civil society in constitutional democracies
to the relationship of government and civil society in authoritarian and totalitarian

regimes.

12.7 Students analyze and compare the powers and procedures of the national, state,
tribal, and local governments.
1. Explain how conflicts between levels of government and branches of government are

resolved.

8 California State Board of Education, History Social Science Framework, 746-755.
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2. Identify the major responsibilities and sources of revenue for state and local
governments.

3. Discuss reserved powers and concurrent powers of state governments.

5. Explain how public policy is formed, including the setting of the public agenda and
implementation of it through regulations and executive orders.

6. Compare the processes of lawmaking at each of the three levels of government,
including the role of lobbying and the media.

7. Identity the organization and jurisdiction of federal, state, and local (e.g., California)
courts and the interrelationships among them.

8. Understand the scope of presidential power and decision making through examination
of case studies such as the Cuban Missile Crisis, passage of Great Society legislation,
War Powers Act, Gulf War, and Bosnia.

12.8 Students evaluate and take and defend positions on the influence of the media on
American political life.

1.Discuss the meaning and importance of a free and responsible press.

2. Describe the roles of broadcast, print, and electronic media, including the Internet, as
means of communication in American politics.

3. Explain how public officials use the media to communicate with the citizenry and to

shape public opinion.

12.9 Students analyze the origins, characteristics, and development of different political
systems across time, with emphasis on the quest for political democracy, its advances,
and its obstacles.

5. Identify the forms of illegitimate power that twentieth-century African, Asian, and Latin
American dictators used to gain and hold office and the conditions and interests that
supported them.

6. Identify the ideologies, causes, stages, and outcomes of major Mexican, Central
American, and South American revolutions in the nineteenth and twentieth centuries.

7. Describe the ideologies that give rise to Communism, methods of maintaining control,
and the movements to overthrow such governments in Czechoslovakia, Hungary, and
Poland, including the roles of individuals (e.g., Alexander Solzhenitsyn, Pope John Paul
II, Lech Walesa, Vaclav Havel).

8. Identify the successes of relatively new democracies in Africa, Asia, and Latin America
and the ideas, leaders, and general societal conditions that have launched and sustained,

or failed to sustain, them.
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12.10 Students formulate questions about and defend their analyses of tensions within
our constitutional democracy and the importance of maintaining a balance between the
following concepts: majority rule and individual rights; liberty and equality; state and
national authority in a federal system; civil disobedience and the rule of law; freedom of

the press and the right to a fair trial; the relationship of religion and government.

Principles of Economics

12.2 Students analyze the elements of America’s market economy in a global setting.

7. Analyze how domestic and international competition in a market economy aftects goods
and services produced and the quality, quantity, and price of those products.

8.Explain the role of profit as the incentive to entrepreneurs in a market economy.

9. Describe the functions of the financial markets.

10. Discuss the economic principles that guide the location of agricultural production and

industry and the spatial distribution of transportation and retail facilities.

12.3 Students analyze the influence of the federal government on the American

economy.

2.Identity the factors that may cause the costs of government actions to outweigh the

benefits.

12.4 Students analyze the elements of the U.S. labor market in a global setting.

4. Explain the effects of international mobility of capital and labor on the U.S. economy.

12.5 Students analyze issues of international trade and explain how the U.S. economy
affects, and is affected by, economic forces beyond the United States’ borders.
1. Identity the gains in consumption and production efficiency from trade, with emphasis
on the main products and changing geographic patterns of the twentieth-century trade
among countries in the Western Hemisphere.
3. Understand the changing role of international political borders and territorial

sovereignty in a global economy.
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Key Ideas:  Immigration, Displacement, Cold War Politics

Assessment: Students will synthesize the boom-and-bust immigration trends in the Mission

District by creating a newspaper from the perspective of those living in the Mission.
Materials/Resources: Students will need markers, large poster paper, their computer.

Instruction:
Opening:
(20 minutes)

® Newspaper Activity Prep: Divide students into groups of 5-6, with four
to five groups in the class.

e Each group should have access to large poster paper and markers.

e [Each group must write three stories (50 to 100 words), have one political
cartoon, and an image, utilizing the California Migration Museum

website: https://www.calmigration.org/mission for information and

inspiration.

o The three stories must cover: the creation of Hills Bros Coftee in
San Francisco, the two waves of Latinx migration into the
Mission District, and the gentrification of the Mission.

o The political cartoon can cover any of these three topics.

o The image must be an image representative of a mural.

o The newspaper must be from the perspective of people living in
the Mission.

® After explaining directions and taking questions give students a

fifteen-minute planning session to map out their newspaper.

Activity:
(50 minutes)

e Have students create their newspapers in their groups.

Closing:
(5 minutes) Students should hang their newspapers up to display and allow other

groups to peruse.

Supplemental Materials:


https://www.calmigration.org/mission

® Link to the California Migration Museum Resources for “Coftee

Country” tour resources: https://WWW.calmigration.org/mission

® Newspaper examples for format examples.
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LESSON #3:

Twin Pillars of Conscience:
Exploring Sanctuary and Civil Disobedience as an Historical Timeline

Lesson #3 (Timeline)

Topic: Sanctuary Cities and Civil Disobedience

Grade: World History On Level through Advanced Placement and the International
Baccalaureate, U.S. History On Level through Advanced Placement and the

International Baccalaureate

Time: 75 Minute Class Period

Overview:
Essential Question: How did the concept of sanctuary evolve and how does it relate to

American interpretations of civil disobedience?

The basis of this lesson relates to information found in Chapter 1: Balmy Street, Chapter 2: Coffee

Waves, Chapter 3: Book Store, Chapter 4: EEl Movimiento en La Mision, Chapter 5: Adobe Books,
Chapter 6: The Sanctuary City, Chapter 7: Holding Space/Contested Ground, Chapter 8: Memories

Jfrom “Coffee Country” the CMM The Mission Walk. This lesson plan gives students an
opportunity to pull the concept of sanctuary away from the political implications, locate it as

part of the historical timeline, and relate it to American interpretations of civil disobedience.
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When Eleanor of Aquitaine fermented and lost several rebellions to overthrow her husband
Henry II from the throne of England in the late twelfth century and replace him with one of
their sons she was eventually forced into sanctuary on and off for sixteen years. Luckily, she was
allowed to leave for Christmas and other special occasions. This concept of sanctuary has roots
in many parts of the world including Abrahamic religions and English Common Law. Available
to people from all levels of society it mostly held up, though on rare occasions ignored leading
to the death of the person/s hiding in the church. Revived in the United States in the 19"
century through the Underground Railroad, it was viewed through a historical Western lens as
well as the American interpretation of civil disobedience as articulated by Henry David

Thoreau.

As the 1980s contflicts in Central America increased due to American intervention and
statements of nonintervention President Ronald Reagan sought to delineate between economic
migrants and those under real threat to their lives. With his encouragement Congress passed
the Refugee Act which significantly cut migration from Central America while raising it in
other parts of the world. In 1984 for instance, 60.9% of Iranian migrants and 40.9% Afghan
migrants were allowed to migrate to the U.S., while only 3% from Central America were
granted asylum. This led to a new Sanctuary Movement, begun in Tucson, Arizona and
spreading to 500 congregations in the West including in San Francisco and the Bay Area based

on the historical idea of sanctuary and American interpretations of civil disobedience.

Objectives:
Students will:
1. Examine the historical precedent of the concept of sanctuary
2. Understand the concept of civil disobedience as interpreted by American society
3. Relate the concepts of sanctuary and civil disobedience to the Sanctuary City
Movement in San Francisco in the 1980s and the decision of the city to declare

itself a sanctuary city in 1989

Standards:
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Historical and Social Science Analysis Skills”

Chronological and Spatial Thinking:

1. Students compare the present with the past, evaluating the consequences of past events
and decisions and determining the lessons that were learned.

2. Students analyze how change happens at different times; understand that some aspects
can change while others remain the same; and understand that change is complicated
and affects not only technology and politics but also values and beliefs.

3. Students use a variety of maps and documents to interpret human movement, including
major patterns of domestic and international migration, changing environmental
preferences and settlement patterns, the frictions that develop between population
groups, and the diffusion of ideas, technological innovations, and goods.

4. Students relate current events to the physical and human characteristics of places and

regions.

Historical Research, Evidence, and Point of View:

1. Students distinguish valid arguments from fallacious arguments in historical
interpretation.

2. Students identify bias and prejudice in historical interpretations.

3. Students evaluate debates among historians concerning alternative interpretations of
the past, including an analysis of authors’ use of evidence and the distinctions between
sound generalizations and misleading oversimplifications.

4. Students construct and test hypotheses; collect, evaluate, and employ information for

multiple primary and secondary sources; and apply it in oral and written presentations.

Historical Interpretation:
1. Students show the connections, casual and otherwise, between particular historical
events and larger social, economic, and political trends and developments.
2. Students recognize the complexity of historical causes and effects, including the
limitations on determining cause and effect.
3. Students interpret past events and issues within the context in which an event unfolded

rather than solely in terms of present-day norms and values.

? California State Board of Education, History Social Science Framework For California Public Schools Kindergarten Through Grade
Twelve, 2016, 727-28, ] ) ] :


https://www.cde.ca.gov/ci/hs/cf/documents/hssframeworkwhole.pdf

4.
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Students understand the meaning, implication, and impact of historical events and

recognize that events could have taken other directions.

Grade Ten: World History, Culture, and Geography: The Modern World*

10.3 Students analyze the effects of the Industrial Revolution in England, France,

Germany, Japan, and the United States.

5.

Understand the connections among natural resources, entrepreneurship, labor, and
capital in an industrial economy.
Analyze the emergence of capitalism as a dominant economic pattern and the responses

to it, including Utopianism, Social Democracy, Socialism, and Communism.

10.4 Students analyze patterns of global change in the era of New Imperialism in at least

two of the following regions or countries: Africa, Southeast Asia, China, India, Latin

America, and the Philippines.

1.

Describe the rise of industrial economies and their link to imperialism and colonialism
(e.g., the role played by national security and strategic advantage; moral issues raised by
the search for national hegemony, Social Darwinism, and the missionary impulse;
material issues such as land, resources, and technology)

Discuss the locations of the colonial rule of such nations as England, France, Germany,
Italy, Japan, the Netherlands, Russia, Spain, Portugal, and the United States.

Explain imperialism from the perspective of the colonizers and the colonized and the
varied immediate and long-term responses by the people under colonial rule.

Describe the independence struggles of the colonized regions of the world, including

the roles of leaders, such as Sun Yat-sen in China, and the roles of ideology and religion.

10.10 Students analyze instances of nation-building in the contemporary world in at least

two of the following regions or countries: the Middle East, Africa, Mexico and other

parts of Latin America, and China.

1.

Understand the challenges in the regions, including their geopolitical, cultural, military,
and economic significance and the international relationships in which they are
involved.

Describe the recent history of the regions, including political divisions and systems, key

leaders, religious issues, natural features, resources, and population patterns.

' California State Board of Education, History Social Science Framework, 729-735.
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3. Discuss the important trends in the regions today and whether they appear to serve the

cause of individual freedom and democracy.

10.11 Students analyze the integration of countries into the world economy and the
information, technological, and communications revolutions (e.g., television, satellites,

computers).

Grade Fleven: United States History and Geography: Continuity and Change in the Twentieth
Century™
11.4 Students trace the rise of the United States to its role as a world power in the
twentieth century.

4.Explain Theodore Roosevelt’s Big Stick diplomacy, William Taft’s Dollar Diplomacy, and

Woodrow Wilson’s Moral Diplomacy, drawing on relevant speeches.

11.8 Students analyze the economic boom and social transformation of post-World War
IT America.
4.Analyze new federal government spending on defense, welfare, interest on the national
debt, and federal and state spending on education, including the California Master Plan.
7. Describe the eftects on society and the economy of technological developments since
1945, including the computer revolution, changes in communication, advances in medicine, and

improvements in agricultural technology.

11.9 Students analyze U.S. foreign policy since World War II.
3. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold
War and containment policy, including the following:
® The era of Mcarthyism, instances of domestic Communism (e.g., Alger Hiss) and
blacklisting

® The Truman Doctrine

" California State Board of Education, History Social Science Framework, 736-745.



28

® The Berlin Blockade

® The Korean War

e The Bay of Pigs invasion and the Cuban Missile Crisis

e Atomic testing the American West, the “mutual assured destruction” doctrine,

and disarmament policies

® The Vietnam War

e Latin American policy
4.List the effects of foreign policy on domestic policies and vice versa (e.g., protests
during the war in Vietnam, the “nuclear freeze” movement).
5. Analyze the role of the Reagan administration and other factors in the victory of the
West in the Cold War.

11.11 Students analyze the major social problems and domestic policy issues in
contemporary American society.

7. Explain how the federal, state, and local governments have responded to demographic
and social changes such as population shifts to the suburbs, racial concentrations in the cities,
Frostbelt-to-Sunbelt migration, international migration, decline of family farms, increases in

out-of-wedlock- births, and drug use.

12
R

Grade Twelve: Principles of American Democracy and FEconomics

Principles of American Democracy

12.1 Students explain the fundamental principles and moral values of American
democracy as expressed in the U.S. Constitution and other essential documents of
American democracy.

2. Discuss the character of American democracy and its promise and perils as articulated
by Alexis de Tocqueville.

3. Explain how the U.S. Constitution reflects a balance between the classical republican
concern with promotion of the public good and the classical liberal concern with protecting

individual rights; and discuss how the basic premises of liberal concern with protecting

12 California State Board of Education, History Social Science Framework, 746-755.
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individual rights; and discuss how the basic premises of liberal constitutionalism and
democracy are joined in the Declaration of Independence as “self-evident truths.”
6. Understand that the Bill of Rights limits the powers of the federal government and

state governments.

12.3 Students evaluate and take and defend positions on what the fundamental values and
principles of civil society are (i.e., the autonomous sphere of voluntary personal, social,
and economic relations that are not part of government), their interdependence, and the
meaning and importance of those values and principles for a free society.

1. Explain how civil society provides opportunities for individuals to associate for social,
culture, religious, economic, and political purposes.

2. Explain how civil society makes it possible for people, individually or in association with
others, to bring their influence to bear on government in ways other than voting and
elections.

4.Compare the relationship of government and civil society in constitutional democracies
to the relationship of government and civil society in authoritarian and totalitarian

regimes.

12.7 Students analyze and compare the powers and procedures of the national, state,
tribal, and local governments.
1. Explain how conflicts between levels of government and branches of government are
resolved.
2. Identity the major responsibilities and sources of revenue for state and local
governments.
3. Discuss reserved powers and concurrent powers of state governments.
5.Explain how public policy is formed, including the setting of the public agenda and
implementation of it through regulations and executive orders.
6.Compare the processes of lawmaking at each of the three levels of government,
including the role of lobbying and the media.
7. ldentify the organization and jurisdiction of federal, state, and local (e.g., California)
courts and the interrelationships among them.
8. Understand the scope of presidential power and decision making through examination
of case studies such as the Cuban Missile Crisis, passage of Great Society legislation,
War Powers Act, Gulf War, and Bosnia.
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12.8 Students evaluate and take and defend positions on the influence of the media on
American political life.

1.Discuss the meaning and importance of a free and responsible press.

2. Describe the roles of broadcast, print, and electronic media, including the Internet, as
means of communication in American politics.

3. Explain how public officials use the media to communicate with the citizenry and to

shape public opinion.

12.9 Students analyze the origins, characteristics, and development of different political
systems across time, with emphasis on the quest for political democracy, its advances,
and its obstacles.
5.1dentity the forms of illegitimate power that twentieth-century African, Asian, and
Latin American dictators used to gain and hold office and the conditions and interests
that supported them.
6.1dentify the ideologies, causes, stages, and outcomes of major Mexican, Central
American, and South American revolutions in the nineteenth and twentieth centuries.
7.Describe the ideologies that give rise to Communism, methods of maintaining control,
and the movements to overthrow such governments in Czechoslovakia, Hungary, and
Poland, including the roles of individuals (e.g., Alexander Solzhenitsyn, Pope John Paul
II, Lech Walesa, Vaclav Havel).
8. Identify the successes of relatively new democracies in Africa, Asia, and Latin America
and the ideas, leaders, and general societal conditions that have launched and sustained,

or failed to sustain, them.

12.10 Students formulate questions about and defend their analyses of tensions within
our constitutional democracy and the importance of maintaining a balance between the
following concepts: majority rule and individual rights; liberty and equality; state and
national authority in a federal system; civil disobedience and the rule of law; freedom of

the press and the right to a fair trial; the relationship of religion and government.

Principles of Economics

12.6 Students analyze the elements of America’s market economy in a global setting.

7. Analyze how domestic and international competition in a market economy affects goods

and services produced and the quality, quantity, and price of those products.
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8.Explain the role of profit as the incentive to entrepreneurs in a market economy.

9. Describe the functions of the financial markets.

10. Discuss the economic principles that guide the location of agricultural production and

12.7

12.8

12.9

industry and the spatial distribution of transportation and retail facilities.

Students analyze the influence of the federal government on the American

economy.

2.Identity the factors that may cause the costs of government actions to outweigh the

benefits.

Students analyze the elements of the U.S. labor market in a global setting.

Explain the eftects of international mobility of capital and labor on the U.S. economy.

Students analyze issues of international trade and explain how the U.S. economy
affects, and is affected by, economic forces beyond the United States’ borders.

1. Identity the gains in consumption and production efficiency from trade, with emphasis
on the main products and changing geographic patterns of the twentieth-century trade
among countries in the Western Hemisphere.

3. Understand the changing role of international political borders and territorial

sovereignty in a global economy.

Key Ideas:  Imperialism, Migration, Sanctuary

Assessment: Students will explore the idea of sanctuary cities through the historical concept

of sanctuary and American interpretations of civil disobedience.

Materials/Resources: Students will need a pen and their computers.

Assessment:

Opening:

(20 minutes)
e Have students read the article “Claiming ‘Sanctuary’ in a Medieval

Church Could Save Your Life — But Lead to Exile: For over 1,000
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years, European fugitives found asylum in churches” by Becky Little,
18 April 2019

es
® As students read have them annotate looking to answer:
o What was the act of Sanctuary?
o What was the purpose of Sanctuary?
o Who utilized Sanctuary?
o Where does the idea of Sanctuary come from?

® DBriefly discuss as a class.

Activity:
(20 minutes)
® Break students into groups of two and handout the “On Civil
Disobedience” activity
e Students should fill out the handout after they read the excerpt
talking through their ideas with their partner

Discussion:
(20 minutes)
® Project the first image “Hubert de Burgh, 1" Earl of Kent

(1170-1243), being taken from sanctuary at Boisars, France, 1232.”

Historica Graphica Collection/Heritage Images/Getty Images:
hitps:/ /www.history.com/news/church-sanctuary-asylum-middle-ages

o Ask students what is happening in the image.
o Ask students to consider what this image might be saying

about the idea of sanctuary.

® Project the second image “Escaping slaves arrive a League Island
(near Philadelphia)” NYPL Digital Gallery:

https://www.awesomestories.com/images/user/c6aes5c06482{2837¢e2

15b6749¢9f136e Jpg


https://www.history.com/news/church-sanctuary-asylum-middle-ages
https://www.history.com/news/church-sanctuary-asylum-middle-ages
https://www.history.com/news/church-sanctuary-asylum-middle-ages
https://www.awesomestories.com/images/user/c6ae5c06482f2837e275b6749c9f136e.jpg
https://www.awesomestories.com/images/user/c6ae5c06482f2837e275b6749c9f136e.jpg
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Ask students what is happening in the image.

Tell students the stops on the Underground Railroad were
called sanctuary stops and were often churches and other safe
places.

Ask students to consider what this image might be saying

about the idea of sanctuary.

® Project the third image: “My Child Has Never Seen His Father/
Vuelan lejos los sentimientos cuando los amados han Muertos todos,”
1984, SEMOMO Proyecto Mission Murals
https://www.stmoma.org/artwork/MM2021.336/

O

O

Closing:

(15 minutes)

Ask students what is happening in the image.

Remind students about the 1980s displacement of Central
Americans due to violence, civil wars, and economic upheaval.
Ask students to consider what this image might be saying

about the idea of sanctuary.

e Have students read San Francisco’s “Sanctuary City Ordinance”

information: https://sf.gov/information/sanctuary-city-ordinance .

® On a piece of paper or notecard have students make a briet argument

answering the following question:

(0}

Supplemental Materials:

How does this declaration by the city and county of San
Francisco incorporate ideas about sanctuary and civil

disobedience into the city policy?


https://www.sfmoma.org/artwork/MM2021.336/
https://sf.gov/information/sanctuary-city-ordinance
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Link for “Claiming ‘Sanctuary’ in a Medieval Church Could Save Your Life — But Lead
to Exile: For over 1,000 years, European fugitives found asylum in churches” by Becky
Little, 18 April 2019:
https://www.history.com/news/church-sanctuary-asylum-middle-ages

“On Civil Disobedience” Handout

Link for “Escaping slaves arrive a League Island (near Philadelphia)” NYPL Digital
Gallery:
https://www.awesomestories.com/images/user/c6ae5c06482{2837e275b6749c9f136e.]Jp
g

Link for“My Child Has Never Seen His Father/ Vuelan lejos los sentimientos cuando los
amados han Muertos todos,” 1984, SFMOMO Proyecto Mission Murals
https://www.stmoma.org/artwork/MM2021.336/

Link for San Francisco’s “Sanctuary City Ordinance”:

https://st.cov/information/sanctuary-city-ordinance.



https://www.history.com/news/church-sanctuary-asylum-middle-ages
https://www.awesomestories.com/images/user/c6ae5c06482f2837e275b6749c9f136e.jpg
https://www.awesomestories.com/images/user/c6ae5c06482f2837e275b6749c9f136e.jpg
https://www.sfmoma.org/artwork/MM2021.336/
https://sf.gov/information/sanctuary-city-ordinance
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“On Civil Disobedience”
by Henry David Thoreau
Excerpt

Directions: Read through the follow excerpt from “On Civil Disobedience” by Henry

David Thoreau. Then answer the questions on the back on the paper.

"After all, the practical reason why, when the power is once in the hands of the people, a
majority are permitted, and for a long period continue, to rule, is not because they are most
likely to be in the right, now because this seems fairest to the minority, but because they are
physically the strongest. But a government in which the majority role in all cases cannot be
based on justice, even as far as men understand it. Can there not be a government in which
majorities do not virtually decide right and wrong, but conscience? - in which majorities
decide only those questions to which the rule of expediency is applicable? Must the citizen ever
for a moment, or in the least degree, resign his conscience to the legislator? Why has every
man a conscience, then? I think that we should be men first, and subjects afterward. It is not
desirable to cultivate a respect for the law, so much as for the right. The only obligation which I
have a right to assume is to do at any time what I think right/ It is truly enough said that a
corporation has no conscience; but a corporation of conscientious men is a corporation with
conscience. Law never made men a whit more just; and, by means of their respect for it, even
the well-disposed are daily made the agents of injustice. A common and natural result of an
undue respect for law is, that you may see a file of soldiers, colonel, captain, corporal, privates,
powder-monkeys, and all, marching in admirable order over hill and dale to the wars, against
their wills, ay, against their common sense and consciences, which makes it very steep marching
indeed, and produces a palpitation of the heart. They have no doubt that it is a damnable
business in which they are concerned; they are all peaceably inclined. Now, what are they? Men
at all? or small movable forts and magazines, at the service of some unscrupulous man in

power?"
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Questions:
1. Describe the key problem of representative democracy (government rule elected by the

majority) according to Thoreau.

2. What is purpose of a conscience according to Thoreau?



37

3. According to Thoreau is it more important to follow your conscience or the law? Why?

4. Do you agree or disagree with Thoreau?
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Name:

Context:

C.
Main Idea #3

B

A .
Main Idea #2

Main Idea #1

Evidence

Thesis:



C.yfw qu&.( M.V,\.,.,-.:,u .,“: , .,m._.‘.,".

g é Ug pﬂ ﬁ.«.ﬁ wrg-ﬁ ﬁ_ t.ri -.:w#. 1) :\.... Mg.

} 35 g 'QU’: Lﬂ:r cmr.r.r /; > ARG Al & M
g?& ﬂgi g_n_u wQ wb&;%&fb ) AY E._ r%_‘u..\.,,..,_

B Xy ", B¢ WiV .5% ,.Cs_c T Avvémbﬂ\rj X0UM 080 PN SN |

WP oy ‘mosbuman o by T T S 2 o

SN M L ypal v SNyt S A

|§ﬁ$ g.mﬁgz_ c&nﬂuo& Ebr. T»Ba m.m.\ .V¢Cr+ .?r .C.:,,e. ,.__T m.“..,_d_t

PSS bunu poy W PRI NEQA_ Sﬂ: SIUL 3 Ayl T,Tr,a,s_ 10 U

‘1 xg ﬂu..aw. vﬁ 53 Qﬂ&d QF_V .5% .fg._ EEmCC Siu .,;,_.;ﬁ, pna)

INHO A% Pinjaky) ep| Sios) SIS ooy 3:, Uoll\W Sl oo

Paeduet -y oy P snidms 0 ;tz /z: nown hmsoaul

noffmﬁ..u*f Sin ﬁg MLP : FM«_«Q 8 upicoud r A =

g Wi Y B0 Ato% i 3 DI FRAD
Etvw AOA) \*F{_m%f DU

\\)/ - l/l\

@wauus% Qni )] MJ:E +_53 /,.Eocofhﬁ

mﬁ&ﬁ SA &E&@WE

v’u rr::_ ,\.t ﬁ...:ﬁ\.Za: ,..._c .‘f.,_ :-,

'Jfo \’-b \/frwﬁw\é.—u ﬁ.%,_.—:» \v.ﬂ; JT __H.Jg T:..), o Wb ..CV_J. f:C.F‘,w

SO P4 Ay Pk X UL | T.rmﬁ.h& 9N fi_::_r burs niskAm
3 oy © VIR 2 Brq paapd SO (uosoan 2 Ve
By o) 00K

b?és po Lo
four 03 PO WK ﬂm.ﬁmw

fuo St & g xm WO N\ :;8 e

PPo3| puo amy © som \MoUL) "ep Tw.&c? B HR
g u‘uus Vi ) Mvﬁvn‘.rﬂ,t.): \f:. ﬁ(WuO.\( v T .f ()
e == AT R i poasyy, A VI

@ PR SIYL PRuods SR AP

1Al
e Bua ApAU ,,_L:. W W0 18? ATa -
o AL

wb AOys00 S Lot tx.b :
Lo S \5,3) _;:Lﬁfm SN 1:21“

A v..aa.f\ p .
A o (W) 2§ PRe (e r:t_ :

som pany S 7 o

|
|
b | 70 JaLH Re v

710 0.9 @% p0Y)

Q@c:b\ wvu\%\wi v B\\




o e ¥

Wi b

: ' R
Raiuod Revdotonl, #
e ey e g e e v ﬁf‘w

e e e

v et ¢ 7000 o 0 O DY TOOG @) paet
:";‘:-.\1 o groratvl i SCLOTEY -l G0t 10 oo

o e T LMX
- 1 e % sy G @k Kute It (W ©f T Gevey
O T fee 46000 ARLOR T TRty G i it of
. AS Seh B £ rea, TN 1S RO cgariry
wiT Tk 0L s B oRey Mﬁm"&‘\f)
oy e (e el Sk e 8,
- T
T i T (o

eyt
P “‘m“
“‘“'“.g.\ e purey

Ml = trast g, %
u

emat 3 TS Out 98 ACENTRA. He I b fataoy : '
gt Tumwy (ROOmT 7 Doegns UF GBeT Qnpanie) On e

R Y s m:‘::"“" g

3 wtre Gchaly Wiea DY = Depeiers
:ﬂwoah.nnunwliﬁﬁu.‘

ol cnads 10 QIVE Rim CEDATES that alowed hin to keep

pomd Prices low Ond us omgRIORt W et mered,
“Reskateics” ok over ot ol ey o el nimged

o Biars 91 et Crptre o oimery,

o @
:




_Taive Captialibn : tancts of economy owy Gpot.
w@?%oss?@sésm so Comapt Z W ?XW@QSR

2 . Movwpolies Proken Up 3. Qgiak Reform
BoE | mepkapn b
(D) Rock el Camee st ok —rwave Sl Vo
—Joole VY ecoveomy 't \45650 Quo» .Sc\wo\S
AR ANEPECIS a dwreck s : 2.Do¢ .o Whic<e R
4 Stop corraptior - . B e\ved i,

M — iniHative, refere nduwm. ¥ AN o
recall Doc. S~
FDc. | ADBAMS savs essure i 3 2. NP CP wants Pres.
conmupt ?Ciﬂ»ﬂm H“. presswe @..Ooo.N..?P 0% Wlison o shp ad&.mub?
wers | =Pres. S0 Ld preal Wy - Crows \aws
—pPolihcal Madnines \«fP\T(,W.T\a P
; Fendleton Ciuil Sexvice AT 4.Drc. 3 Temperance |
— 0% Cadil sexuice M _ oot . Shoptha SALC
o alcoiel @ \ne\ p

\?k(rwr(mh\w




